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Professional Semester I

Elementary Teacher Education Program
College of Education

University of Wyoming
Laramie

Summary of Professional Semester I

Recognizing that the content, order and timing of basic methods

courses in the elementary education program needed study and improvement

so college theory is more closely related to classroom practice and senior

student teachers are better prepared and ready to assume teaching responsi-

bilities, University School teachers and instructors of methods courses in

the College of Education began a year's study of program improvement in

October, 1966.

An experimental group of twenty students, enrolled in Professional

Semester I in September 1967. Since then, a team of two college instructors

and thrde University School teachers work with students in four-hour blocks

four days a week during which students study basic teaching methods relating

to the four educative processes--communication, learning, problem solving

and evaluation for two of the four hours. The remainder of time students

observe and participate in learning activities in curricular areas involving

these processes in grades one, three and five. Flexible scheduling within

the four-hour block enables students to observe classroom activities both

morning and afternoon. By working with three different, classroom teacher

students learn many approaches to teaching and become aware of children's

distinct age characteristics et three grade levels. Students are helped
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intellectualize about their experiences with each age level and record

both classroom activities and the theory relating to these practices in

their Professional Journals which are read by team members. At the close

of the semester students organize all materials received from methods

instructors and prepared for the grades observed into a Professional rile

witn which they begin full time off-campus student teaching the following

semester or Professional Semester II. Each student and his third University

School teacher complete evaluation forms for the observation and participation

experience, both of which are filed in the student teaching folder.

The University School is part of the College of Education which beats

the cost of the total program. The major emphasis in program evaluation

of Professional Semester I has been on what the combination of theory and

practice has meant to students prior to and following student teaching.

Both faculty and students have been ponsible for locating strengths and

limitations. Major advanta,ges have .theluded the following: It is important

to hear methods theory and see classroom the same day. Watching three

different teacher ark wit} tike age groups helps one decide his grade

preference. When one gets ffler up about teaching he should be able to

go right into student teaching. While Journal keeping is a drag, it

definitely helps to establish a pattern of thinking which one uses immediately

when in front of children. It is great to have your own materials to use

when student teaching. The most difficult limitation of the program has been

arranging a flexible schedule for faculty.

It is hoped that a more formal follow up program of College of Education

graduates will be established to determine how effective this experience is

when graduates assume responsibilities of their own classroom.



Explanation .114 An Professional Semester I

Need for Study. many factors at the College of Education made it essential

for faculty to reappraise the prof, .sional sequence and laboratory experience

in the elementary education p: g:%am. Student enrollment had increased

twenty-five per cent. It was ei:Zicult for laboratory school teachers to

provide quality classroom experiences for five er more student teachers

each nine weeks plus being responsiole for twenty-four children. There

were not enough teaching stations off-campus to provide every elementary

education student with two nine-week teaching experiences as in the past.

It was difficult to create interest in teaching communication skills and

problem solving methods whey: a whole year elapsed between the completion

of methods and the beginning of student teaching. Many students needed

assistance in understanding the inter-relationship of the methods courses

and student teaching.

Development of Pro ram. Cooperative staff planning began in October, 1966

when under the leadership of Dr. Bernadene Schunk, Chairman of the Professional

Laboratory Experiences Committee, Dr. Walker, Associate Dean, Dr. Peters,

Coordinator of Laboratory Experiences, four methods instructors, and six

University School grade teachers met to examine, discuss and propose solutions

the above problems. The major purpose of committee. meetings was to de-

velop a more effective program of professional laboratory experiences.

After months of.study two.distinct proposals were presented. It was decided

to-try both-plans and evaluate them in operation. In Section I with

Professor Halsted as-Chairman, Dr.Sohunk, Mrs. Matters, Miss Sutton and

Mr. Kaiser worked as a team. In Section II, with Dr. Hollister.as Chairman,

Dr. Ankeney, Mrs. Jones, Mrs. Emmonsi and Mr. Ross work together. This

document is A description of Section II 's development.
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Beginning Fall Semester, 1967, elementary education s_adet s enrolled

in the first Professional Semester I consisting Education 61CM Educative

Processes, 2 credits; Educations 611F, Teaching Reading and Language Arts,

4 credits; Education 611G, Teaching Arithmetic, Social Studies- and Science,

4 credits. Many students also include Education 625D, The Teacher and

Elementary School Administration, three hours. The new course in this

cluster of courses was Education 610M, Educative Processes, the observation

and participation class which replaced the -first student teaching experience.

Professional Semester II was divided in two nine week blocks with

students enrolled in Education 708M, Student Teaching, eight-credits, for

half-a semester and Education 706M, Educational Tests and Measurements,

two credits, Psychology 531D, Exceptional Children, two credits, and other

elective courses the other half.-. (See Appendix, Exhibit 1 for Advisee

Planning.Sheet for suggested courae order..)

Since 1967, a pattern of working with students has developed. Faculty

and students meet for orientation to Professional Semester I. Course out-

lines are distributed and discussed. (See Appendix- Exhibit'2). Evaluation

forms for students and supervising teachers are distributed and reviewed so

both groups are aware of types of evidence which is needed for arriving at

judgments concerning the experience. (See Appendix,- Exhibit 3a and 3b)-.

A schedule of observations is set up so thirty. students-take turns-working

in classrooms. Each student observes and participates at least nine hours

in two grade levels and eighteen hours at

at the end of the semester.

Each supervising teacher has a group conference once a week with all

students assigned to her room. Plans are made for the week's activities.

the grade level f his first choice



Students help make charts, put up bulletin boards, study cumulative records,

check n work. They teach individual children, write plans, teach and
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evaluate lessons for small and larger groups.

Methods course instructors-keep informed as to the type of activities

students are engaged in and relate course content to these experiences.

Assistance for developing the Professional Pile is given. (See Appendix,

E!-hibit 4).

Objectives. During the past two years the major purposes for Education 610M,

Educative Processes have beco

1. To enable elementary education students to observe the four

educative processes--communication, learning, problem solving,

evaluation--functioning in elementary school classrooms.

2. To enable students to participate in using these-four processes

in classroom activities with children.

To have each student plan, teach and evaluate several learning

experiences involving all four processes in the curricular areas

of arithmetic, language arts, reading, science, social studies.

4. To enable students to intellectualize their professional experiences

by organizing and summarizing their major learnings in a professional

journal.

5. To have students prepare a summary evaluation of their observation

and participation activities for their student teaching foler.

(See _Appendix, Exhibit 1 for complete course. outline.)

Personnel. Members of the instructional team for Professional Semester-I

include the following:

Dr. George Hollister, Professor of Elementary Education, Chairman

Dr. Margaret Ankeney,.Aasociate Professor of Educational Foundations
and Elementary Education



Mrs. Dorothy Jones, First Grade Supervising Teacher

Mrs. Karen Crockett, Third Grade Supervising Teacher

Mrs. Shirley Olsen, Fifth Grade Supervising Teacher

Dr. Bill Tillery, Associate Professor of Science Education joined
group September, 1969.

1. All members of the above team are faculty of the College of

Education which bears the cost of the total program of teacher education

at the University of Wyoming.

Con -ibution Teacher Education. Faculty and students consider Professional

Semester I to be an important aspect of the teacher education for the following

reasons:

1. Readiness to become involved in teaching is an important aspect

of teacher preparation. Senior students want more from methods

courses when they.realize they need this information within a

few months. (See Appendix, Exhibit 3)

Graduates are entitled to a successful teaching experience in

their own classrooms. Apparently the emphasis on recognizing

and recording the basic aspects of teaching for Professional

Journals programs this information on their mental computers.

and is available fog- instant retrieval when in front of their

own classrooms.

Students are unable to predict-teaching needg and should have

inforMation at finger tips. The Professional Journal, Professional

Pile and Picture File are immediate sources of information..

4. -Off-campus supervising teachers are noting a change in student

teachers from the College of .Education. They seem to be more

-aware of children and want to reach the range of differences

they encounter.
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Evaluation. Continuous evaluation has been an integral part of Professional

Semester I with suggestions for improvement coming from both faculty and students.

A major emphasis has been on the value of the combine on of methods and

practice to students. At the close of each semester students and supervis4ng

teachers prepare separate evaluations, both of which are filed in studen:

teaching folders. Each semester all participants in the program have identified

strengths and weaknesses. Major changes have been made in terms of these

suggestions.

When students return to the campus for the Teaching Seminar following

student teaching they complete forms on those areas of teaching relating to

the four processes. (See Appendix, Exhibit 5). A survey of student teacher

evaluations in the erpe of needs indicate that a major portion of these

limitations relate to the student situation, the nature of the assignment,

and the students field of experience. The most frequent complaint is, "I

wish I'd have gotten more from the methods courses. I just didn't know I

needed

It is hoped that in the near future the College of Education will set

p an annual follow-up of graduates so an evaluation in terms of teacher

education program objectives can be made.





APPEND DC

exhibit 1 - Advisee Planning Sheet

Exhibit-2 - Education 610M Course Outline

Exhibit 3a - Student Evaluation Form

Exhibit 3b - Supervising Teacher Evaluation Form

Exhibit 4 - Suggested Topics for Professional File

Exhibit 5 - Education 61MA Student Teacher Evaluation Form

Exhibit 6 - Professional Semester I Slides and Captions



E
x
h
i
b
i
t
 
i

C
o
l
l
e
g
e
 
o
f
 
E
d
u
c
a
t
i
o
n

A
d
v
i
s
o
r

D
a
t
e
 
o
f
 
E
n
t
r
a
n
c
e

N
a
m
e

, r

A
D
V
I
S
E
E
.
 
P
R
O
G
R
A
M
.
 
P
L
A
N
N
I
N
G
 
-
S
H
E
E
T

.

U
n
i
v
e
r
S
i
t
Y
o
f
.
W
y
O
t
i
n
g

(
A
.
 
s
u
g
g
e
s
t
e
d
 
o
r
d
e
r
 
f
o
r
 
t
h
o
s
e

c
o
u
r
s
e
s
.
 
r
e
T
l
i
t
e
d
.
.
f
o
r
 
E
l
e
m
e
n
t
a
r
y
 
E
d
u
c
a
t
i
o
n
 
s
t
u
d
e
n
t
s
)

'
.

M
a
j
o
r

A
r
e
a
 
o
f
 
C
o
n
c
e
n
t
r
a
t
i
o
n
'

(
L
a
s
t
)

L
a
r
a
m
i
e
 
a
d
d
r
e
s
s

m
i
d
d
l
e
)

(
f
i
r
s
t
)

F
R
E
S
H
M
A
N
 
Y
E
A
R

F
i
r
s
t
 
S
e
m
e
s
t
e
r

S
e
c
o
n
d
 
S
e
m
e
s
t
e
r

N
o
.

C
r
.
 
D
e
p
t
.

N
o
.

C
r
.

E
d
 
E
n
d

3
0
0
D

I

P
s
y
c
h

3
0
2
D

4

E
n

3
0
1
r

3
E
n
g
.

3
0
1
G

3

P
.
L
.

½
P
.
E
.

J
U
N
 
i
k
 
Y
E
A
R

e
l
e
p
h
o
n
e
)

F
i
r
s
t
 
S
e
m
e
s
t
e
r

D
e
p
t
.

N
o
.

S
e
c
o
n
d
 
S
e
m
e
s
t
e
r

C
r
,
 
D
e
p
t
.

N
o
.

C
r
.

P
r
o
f
e
s
s
i
o
n
a
l
 
S
e
m
e
s
t
e
r
 
I

P
s
y
c
h

5
3
0
D

2
E
d
 
C
&
I

6
1
0
M

2
O
R

E
d
 
F
n
d

7
9
0
D

3
E
d
 
C
&
I

6
1
1
F

L

G
e
o
g

E
d
 
C
&
I

6
4
1
G

4

E
d
 
C
&
I
.

6
1
3
D

3
E
d
 
A
d
m
.

6
2
5
M

3

E
d
 
C
&
I
.
.

6
1
7
D

3
(
A
p
p
l
y
 
f
o
r
 
s
t
u
d
e
n
t
 
t
e
a
c
h
i
n
g

(
1
,
7
:
t
.

1
5
 
o
r
 
A
p
r
.
 
1
5
)

P
R
O
G
R
A
M
 
O
F
 
C
O

H
o
,
 
e
 
A
d
d
r
e
s
s
.

H
i
g
h
 
S
c
h
o
o
l

S
E
S

(
s
t
r
e
e
t
)

(
c
i
t
y
)

s
t
a
t
e

(
n
a
m
e
)

S
O
1
!
 
O
M
O
R
E
 
Y
E
A
R

F
i
r
s
t
 
S
e
m
e
s
t
e
r

D
e
p
t
.

0
.

C
r
.

E
d
 
F
n
d

4
0
4
D

M
i
s
t

3
4
I
F

G
e
o
k
_
_
_
 
3
0
1
F

M
a
t
h
 
.

5
0
7
1

-
3

S
p
e
e
c
h

P
a
t
h
,

3
2
0

3

3
8
5
D

2

S
e
c
o
n
d
 
S
e
m
e
s
t
e
r

D
e
p
t
.

N
o
,

C
r
.

E
d
 
F
n
d

4
0
5
D

3

H
i
s
t

3
4
1
G

3

H
i
s
t

3
6
G
G

2

(
d
a
t
e
)

M
a
t
h

5
0
1
G

.
3

L
i
b
 
S
c
i

4
1
4
D

3

P
.
E
.

k
P
.
E
.

S
E
N
I
O
R
 
Y
E
A
R

F
i
r
s
t
 
S
e
m
e
s
t
e
r

S
e
c
o
n
d
 
S
e
m
e
s
t
e
r

e
p
t
.

N
o
.

C
r
.

D
e
p
t
.

N
o
.

C
r
.

P
r
o
f
e
s
s
i
o
n
a
l
 
S
e
m
e
s
t
e
r
 
I
I

t
r
*

E
d
 
C
&
I

7
0
8
M

8

C
o
u
r
s
e
s
 
b
l
o
c
k
e
d
 
o
p
p
o
s
i
t
e
 
s
t
u
d
e
n
t
 
t
e
a
c
h
i
n
g
:

P
s
y
c
h

5
3
1
D

2

11

E
d
 
F
n
d

7
0
6
M

2

S
u
g
g
e
s
t
e
d
 
B
l
o
c
k
e
d
 
e
l
e
c
t
i
v
e
s
:

E
d
 
A
d
t

6
7
6
D

3

G
e
o
g

6
7
1
D

*
*
U
p
o
n
 
c
o
m
p
l
e
t
i
o
n
 
o
f
 
8
0
-
1
0
0
 
h
o
u
r
s

c
r
e
d
i
t
 
m
a
k
e
 
d
e
g
r
e
e
.
 
c
h
e
c
k
.

T
h
e
 
t
h
i
r
t
y
-
s
i
x
 
(
3
6
)
 
h
o
u
r
s
 
o
f
 
r
e
q
u
i
r
e
d

g
e
n
e
r
a
l
 
e
d
u
c
a
t
i
o
n
 
c
o
u
r
s
e
s

a
n
d
 
t
w
e
l
v
e
 
(
1
2
)
 
h
o
u
r
s
 
r
e
q
u
i
r
e
d
 
f
o
r

a
r
e
a
 
o
f
 
c
o
n
c
e
n
t
r
a
t
i
o
n
 
a
r
e
 
p
l
a
n
n
e
d
 
a
r
o
u
n
d
 
t
h
i
s

s
u
g
g
e
s
t
e
d
.
 
a
r
r
a
n
g
e
m
e
n
t
.



EDUCATION 610

Educative Processes
Fall Semester 1969
(Two hours credit)

Ankeney, Dr. Tillery

II. Prerequisites:

Students have- completed Psychology 302

Education:405D2:_and have e2.00 CPA.

III. Professional Semester:

Education:610M -.(two hou Educationfillr'(four heurs ),_Education 6110
(four-hours) are taken in a four7hoUriblock,9:00-11:00 a.mi,or 1:00-1:00
p.m.-the7semesterareeeding-student,leachinvEdOcation, 625D (three hours
is usually taken-during the' same semester.

Educe ion 300D, Education 404D,

IV. _The NaLlor Purposes- flducation610M_Educative _Processes,.-a

A. To enable elementary education majors to observe the four educative
processes -- communication, learning, problem solving, evalOation77
functioning_ in elementar school classrooms.

To enable teadher education students'to'participate in using these four
Jroceases-in classroom activities with children.

To have each student plan, teach and evaluate severa
-i_involving all four processes in several curricular areas: arithmetic,
language arts reading, science or:Social_atUdies.

To enable students to'intellectualize the rItrofessienal laborato_
experiences 1Y organizing and summarising their observations in a
.professional journal.-

-To have students,prepa efa summary_ evaluation o heir observation
and participation experiences for sndent teaching' folders.

learning experiences

MnreA ecific Ob ectiVeil include the Followin

To use .the Communication Process

situations (Education 611F
ctively in 11 teaching - learning

To review the basic structure the communication process, its
principles, and responsibilities.

To-study-the communications skills used in the classro -spe
observing, listening, writing, spelling, and reading.

To be able to communicate with each of three age groups ell
choice of words, clarity of directions guiding discussion types
of questions.



To observe the varieus levels of verbal interaction used by
teachers and learners at three ag,e levels and to improve qual
of own interactions with learner

To be able -to identify the various verbal and non-verbal communication
skills which permeate. the entire curriculum at three levels.

To use a variety of:audio-visual materialsHto reinforce learning
in the communication skills.

To use the Learning Process in planning, doing and evaluating individual
and limited group activities with each grade leVel.

1. To review the learning process as studied in Education 4050.

2. To review the philosophical values from Education 404D and relate
these to the purposes back of the learning activities observed in
the classroom.

To review the physical, social and emotional characteristics of
this age group in order to plan for children.

To be able to identify and discuss individual differences of the
learners in the classroom.

5. To observe various learning acttvities in progress in the classroom
and to analyze them in terms of the learning process.

Tobe able to relate the content of a lesson being taught to the
experience of children in the group.

To observe how a concept is taught and teach the development of
a concept.

To select an area of learning and with supervision plan, teach
And evaluate a lessen

9.. To plan for individual differences in the group.

To observe the use of the Problem Solvink.Process in informal and
formal classroom situation. --(Education-6110

1. To review the problem solving process studied in Education i405D.

2. To be able to identify aspects of problem solving (finding and
testing hypotheses) in social studieso mathematics and science.

TO be able to idettify:the aspects of discovery eOproaeh in
teaching arithmetic and scienre.

TO be able to identify various stages of problem solving used in
the development of a unit of study in science-and social studies.



To be able to-identify the interrelationship of-:various academic
areas involved in the--develOpment of a unit of- study -.

6. To be able to_obserVe the introduction of a unit, the pupil-teacher
planning, involved individual and group activities, planned and
carried out:thedevelopment of content through research and other
learning experiences.

To participate in the Cu -inatio-
study.

evaluation of a unit

To use the Evaluation Process in a variety of situations throughout
the professional semester (Eci. 405D, Ed. 611F, Ed. 611G)

To review the evaluation process its principles and functions.

To learn the ways teachers evaluate learners demonstrating that..
planning-can be done both for the children and with them.

To be able-to correct written work:_and use
to promote the growth'of the learner.

results ons tru ively.

To be able to recognize the continuou
teaching-learning situations.

To be able to identify and beComeinformed About various waye.
teachers report learner progress-to patents.'

To discuss the interrelationship of all-four -educat
in teaching-and learning.

ve--processes

VI. To accomplish the above special objectives, the following; guidelines are
suggested to Education 610M students as-they observe and participate_ih
the four educative processes in grades one, three, and five in the
University Laboratory'School

-A. The Learners (Suggestions for -the first few
period0.

lays of Each observation

Review the physical, social-, and emotional characteri
age youngster received in Education 405D.

Review the physiological needs of people-.and how the eacheriptovides
for these inthe classroOm

Gather data regarding the range of individual differences
age group -- slow, medium, fast workers, tall, medium, short
etc.

n each
youngster,

Make a seating chart of the clan
as soon .as you can..

he names o the children

:Identify some of the problems of this age group and find
are dealt with by the teacher in the room.



Review the psychological need of people and look for way
teacher provides for these.

7. List the provisions the teacher makes
health rf children.

8. -Describe the emotional climate of the classroom.

9 D?scribe work habits of varioUS.children.

10. In talking with children ask them how they
about what they

eel about school and

Communication process -used at-each---grade level.

1. identify the use of the ommunicaticin_prOdeas -in all Mass
activities.

2. Study the Way'dommunication skills ara_taught-andvused inclassr:
reoMs--observing, sneaking,:listening,--writing,--reading, spelling.-

Makeajistof the-materials of instruction used, -- books, author;
title, publisher Of-,'Idate of Werkbooks-Ichalkboard-directions--
used for each,

Try ,to4dentify various_levels.of verbal interactions oetween
learners,and teachers in the room.

Try to discern how the to
experience when communica

c er consider
ing with him.

each child'

Studythe_variety and effecti- ;eness ofthe nonverbal,communication
used in classroom - gestures, body movement, facial expresaions-,
signs, bulletin boards, maps,-pictures objects;

List thevariety of audio- visual materials used
What is the purpose of each technique; how_used

The Learning Process used by each teacher -in daily activities.
- -

Identify different kinds of learning activities planned in
of theJearner's age, interests, abilities, and needs.

Iviakea copy of the daily schedule, note the length o 15e

in terms of the age gronp.

-6 -reinforce learning.

What topics are -studied-in each subject area? Why?

What routine procedures have teacher and children

D. What standards of classroom behavior are
How evaluated?

established?



2. _Study hew each-clasSioom is organized for learning.

Note the room arrangement of furniture. Why arranged th
way? How changed? When?

Study how materials and equipment are stored. Where ?. Why?

c. Make a list of learners responsibilities for room duties.
does the teacher take care of?

d.r-Note.ways-of."passingand collecting -of the materials
and children- .use.

What

teachers

Identify how the learning process is used when the teacher plans and
teaches learning experiences,. Check bulletings on learning process
and "The What, Why, How for Planning

Identify, parts of lesson planassignment, materials, purposes,
procedure, evaluation of lessons observed. Each teacher has
usually established a pattern for teaching the lesson.

Identify the learning principles used in different types of
lessons. Ask teachers why they, use the patterns they have
developed.

Note the provisions for individual differences - -time
materials in the different subject areas.

procedure,

Be aware of difference inAetail required for planning a single
lesson, a series-of lessons,-a:unit, the curriculum guide;:

Be aware of the techniques used by teacher-to motivate children
to become engaged in different learning activities.

-be 'awarO)f-waYs.teachers plan ahead-for a day a-;week,-and,s
moth'..---How_doeathe teacher provide for the-X:factor?,

Write, teach, and evaluate a lesson with a group of children.

The Problem-Solvin -Process used-Jo:mathematics, scienceaocial atudies-,
and:all problem situations at each grade level.

Identify the various stages of problem7solvinvuatd:in:social studies,
science, mathematics.

Identify the steps of problem solving used in pupil-teacher planning.

:13ecome aware- f the-use of critical thinking in-all class- 'discussions.'

Identify the aspects of the discovery approach in teaching arithmetic,
science,' phoneticprinciple
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5. Observe the various phases in the development of a unit of learning.
Introduction, content development, culminating activity, evaluation.

6. Identify, the inter-relationships of various curricular areas in the
development of a unit of study.

Evaluation Process used in all learning activities.

1. Identify the use of the different steps in the evaluat
in learning activities for self and children.

n process

Be aware of the daily use of evaluation as children set up standa
for an activity, engage in activity, and review the outcomes in
group discussion.

Learn how to correc
constructively.

written work accurately and use results

Be aware of the many different
teachers gather about children

types of evidence of pupil behavior

6. Learn how classroom teachers report pupil growth to parents.

6. Learn how to use the evaluation process in determing own gro
Education 6101

VII. Educative Processes Re uirements in the Professional Block

A. Students hold the hours 9:00-11:00 a.m. and 1:00-3:00 p.m. dail
observation and participation in grades one three and five.

Observation periods consist of assignments in all three grades
on a basis of two three week periods,an&one six weeks-period.

thin

Students request the grade of their
weeks period.

first choice for the six

Students arrange with each of the three-University School teachers for
a weekley conference--at 8 A.M. on Tuesday or Thursday or at their
convenience.

1. Teachers explain their classroom procedures, reasons for certain
iaspects of teaching.

Students-ask for information about the learning situation which
did not appear during observations.

Students keep a record of their observation and participation in terms
of the information gathered. about topic outlines in course outline paper
and compile these into a Professional Journal.

The Journal is handed in at the end of each observation period.
The student included teachings materials received from the teachers
at each grade level.



At mid -term and at the end of the semester -each student evaluates his
experiences in terms of the evaluative sheets provided.

1. Laboratory-school teachers will:complete-the evaluative form
for each student at the end of each assignment.

2. The students final self-evaluation and the evaluation forms of
each laboratory school teacher will be filed in the students
folder in the office of the Supervisor of Student Teaching.



Exhibit 3a

STUDENT EVALUATION FOR
EDUCATION 610, EDUCATIVE PROCESSES

College of Education, University of Wyoming..

Student__

Grade Participa on (1

Dates:

Supervising Teacher(1) (2)

Semester

ummax of Abilities 0-Work Educative Proceslos

(In terms of the three participating experiences
completes the following statements by recording
standings which apply.)

I know how to study learners ire a classroom having engaged in the
activities:

listed above, -each student
hose activities and'under-

I know how to park and teach lessons- using the learning process:

I know the communication 2LosAta, and how to use it
activities:

1h children in,daily.

. I know the problem .eeiving process, saw it used in varieus:areas of curriculum.
I was able to use problem solving in the following:situations:



I know theeva ion process and used it in he following situations:

-Additional activities:
the

n hich I assisted during this semester include

Professional Activit es:

Professional,-Journal

Professional F ile

C. Professional prganizations



Exhibit

SUPERVISING TEACHER'S EVALUATION
for

EDUCATION 610M, EDUCATIVE PROCESSES
College of EducatiOn,-University of'Wyoming

Student

Grade Assignment

Supervising Teachev

School

emes ter

Date

'Professional Abilities

(The classroom teacher writes a comment on-only: those items listed below wach
apply to the pe iod of time the student was in the Classroom for six weeks of
the semester.}

1. Kno led e of Learners

a. Respect for children

Knowledge of this age group characteristics

Awareness of learner behavior

AWareness of causes of learner behavior

Use-LofIflearnin Oce-SS

a Ability to plan, teach, and evaluate e sons-

b. Abilityto relate topic to children's lives

e. Ability to motivate children:

d. Ability. to understand,full,teaching day

Ability to understand full teaching day

Understanding of period in terms of whole p ogram

Additional Comments:



Use Communication -Process-

Use of clear effective speech

Poise in front of group

Use of correct written expression

Writes on chalkboard clearly and legibly

Use of correct spelling

Production of clear effective work sheets

Production of effective bulletin

Use of effective audio-visual materials

Use Problem-Solving Process

Sensitivity to problem situations in c assroom

b. Awareness of problem solution in arithmetic

Awareness of problem solution in science and social studies

d. Participation in classroom unit

Use of Evaluation Process

a. Ability to construct effective evaluationinstrumen

b. Ability to interpret evaluative instruments

e. Ability to evaluate own strengths and weaknesses_

Ability to evaluate own strenths and weaknesses

Additional Comments:



Development of Professional Competence

Punctuality:

Preparation

Willingness to help.

Enthus iasm for Teaching

Professional Ethics



Exhibit 4 ---

Suggestions for Ed. 610M
Professional File

Below are listed possible headings'for folders of material which you

will collect this semester for your own Professional File The $3.00

duplication fee for instructional material in Ed. 611F will produce a

major portion of your initial collection.

As you progresa through this last year of your college program peruse

newspapers and magazines for articles to add to the collection.

Many of the major publishing companies print in-service bulletins.

for teachers, When,:pol7,sible obtain scope and sequence charts for the

areas:of the curriculum you will teach.

People The Teacher and Teaching
The Learner (Disadvantaged Accelerated
Parents

Communication

Communication in General
om unieation-Non-verbal

Language Arts (Scope and Sequence Charts)
Vocabulary Development
Observing-Vision
Speaking
Listening
Writing (Zaner Blo er C eative
Spelling
Reading in General
Hethods and Approaches
Word Recognition Skills - Phonics
ComprehenS ion Skills
Locating Information Study Skills
Oral Reading

ILEETAII
Planning fo
Lesson Plans
Learning Activities

-Learninv.,

Evaluation
.

Evaluation of Learning
Records and Reports



'Content-Areas

Art
Games
Geography
Health
History
Mathematics
Music
Science
Social Studies

Publishers
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